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From the diagram above, we can see that turnover signals (48%\ apPear a bit more

frequent than the other two signals: feedback (44"A and bracket signals (8%).

However, a rK)re detailed analysis of each will be presented in the srbsequent

sections:

4.1.1 Feedback

As memioned eadier, all three si$alq includirg fbedback appeffi in both

vertal and nonverbal $ignals. This can be seen through the diagran below-

kreeeckryer

;iii*
1l:.i'

---{

\ _r,

figurt 2

In ttrc diagram we can soe that yerbal feedback are uscd 8s high as 47Yo. The

use of thesc si$els, u&i& most$ appear in combination can cause the dose

percentages of the signsls used here. This may happen because the use of verbal and

nonverbal feedbacks, th€or€ticslh can help the teacher teach the students. For a mqre

detailed description ofvsbal Mback used" seetable 1 below.

Trbtc l. Ytrbet FedbrcE

Types of Ve6al

Fe€dback

Number of Occrrrrence

t00t 4

YESI 8

600D! I O

OKAYI 5
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GREAT! 4

\TERY GOOD! I

BAD! 5

TOTAL 55

As seen in table 1" the teachef did a tot of feedback by doing praises: 9994

okas. yry*lood' etc. to the students. This happend, of course. related to the zubject

taught by the teacher, that is English Praise. known as cogfritive feedback: the

feedback to the lan$mge spoken by the learner, or in this sense' the students (Vigl &

Oller, 1976). In langUage teaching class, as observed here. the teacher needs to do

quite a lot of praise in order to encouragB the student to keep say something correctly

(Nunan, 1991). It may be dirocted at eith€r at the content of what a student has

produced or to the form of an utterance (Richard & lockhart' 1994)'

The appearance of all those sequences of feedbach which is called affective

feedbaclq is to give more €motional reactions in response to their utterances and

signals as to the teachers' desire to continue communicUing (ViSl & Oller' 1976)'

while the nonverbal feedbecks used, which appear a bit more frequent than

the verbal one (537o), can be seen in table 2'

Table 2. Nonverbal f'eedbrcl(

types of Nonverbal

Feeftack

Number of Ocourrence

Snilktg ?s

Nodding 2

Facial Expression 2

Thumbs Up 7

Intonrtionl I4

TOTAL 50
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As stated earlier, msst of the time the teacher only used both verbal and nonverbal

feedback in the same time in order to respond the students. As seen in the table, we

can see that the teacher also gave a feedback to the students by grving them 'thumbs

up' everytime the students gave her a satisfactory &nswer. 'Smiling', as you can

i*gng eppeirs a lot more frequent than the other signals used. This happerred since

it is believed to encouragp the students to keep talking, and actively responding to the

teacher in a classroom activity. It shows the teacher's satisfastioq patience, and

kindness. This also nrcans that tlre teacher can understand what the students are up to

(Hatcll l99?r.

4.1J TumovcrSignab

Turnover signals are signals that are grvsr by the curent speaker to the

listerer that allow the listener to claim the speaking turn. These signals, as noticed

earlier, cen spp€ar in both verbal and nonverbal signals. In the observation done on

the language classroom in one kindagarte4 there are realty a lot of turnover signats

eppearirrg. Qrite different from the feedback" the numbers of verbal turnov€,r signals

appear a lot more frequent t7Wfa']rhan tbe nonverbal one (30elo). tt can be seen in the

diagram below.

Tumonrsign* app€ar

F P ;

figure 3

While the teacher smils a lot in gving feedback to

speak a lot by offering tlrem turnover signals in order to

something or an$wer the teacher's question. As seen in the

ncrbd hrnoer sigaaf3
trnovar

the gudents, she has to

encour&ge them to saY

diagram below, 70r/s af
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the verbal signals use to signal a turn to the students' While only 30% nonverbal

s(gnals aPpear here.

Table 3. Verbal Turnover Signals

As seen in table 3 abovg 'questions' appeared a lot more &eguent than the

others. There are 30 'questions' out of 74 vetbal turnover signals done' Question is

one of good turnover signals. This is one possible way done by the teacher in order to

make her students speak. By dorng'question'" which me{ms waiting for answer' the

teacher glves a chance or a turn to the students to contribute something in the

discourse (Richardson I 98 l).

While the appearance ofthe nonverbal turnovsr signals Can be soen here:

Nunrber of OccurrenceTypes of Verbal

Ttrrnwer SigIBts

Cutting Sentence:

T. W#

S. /te*nelon...

Quetianl

One hundred beraPa?

Becak siapa yang nark?
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Table 4. Nonverbal Turnover Signals

Types of Nonverbal

Turnover Signds

Number of Occurrence

Faciel Expre+sion 4

$miliag 4

Pointir4g )

Intonation:

-2

I 8

Tetsl ?$

The table shows the occurrence of the nonverbal turnover signals that

unsurprisirrgly appear at a lower rate than the verbal one. Here we can see that only

intonation appear more frequent, while the others seem to aqpear only as

srpplements.

4.1.3 Bracket Signals

Bracket signals occur v*ren there are side sequences happening in one

discourse or conversation. This mesns that the appearance depends on the side

sequence occurring. If there are a lot of side seguences done in the conversatioq it is

possible that the bracket signals will appear more frequent; and so will in the contrary

if there are few side sequences tuppenfuU;

This is what happened in the classroom that the writer observed. While

actually there were really a lot of side sequences happenirrg; the teacher did not use a

lot of bracket signals to get back the attention from the children to her. Instead, she let

the conversation go. out of the side sequences.

Table 5. Verbal Bracket Signals
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Type of Verbal Bracket

Signals

Number of Occurrence

OKAY.. 1

Total 7

There is only one t1rpe of verbal bracke signal used by the teacher, which is

'OKAY'. This probably happened because this is the easiest word to say in order to

get the attention from the children.

While the appearance of the nonverbal bracket signals can be seen below.

Table 6, Nonyerbal Bracket Signats

Types of Nonverbal

Braeft*Sigrnls

Number of Occurre'lrce

I*h*ttim;

J

7

Ctafpir€ HErd 4

Totd I I

Almost the same condition happened to the nonverbal bracket signals. Here.

we can stronglv see that the appearance of the side sequences is really affected the

appearance of the bracket signals. since the bracket signals cen only appear if the side

sequence appear.

4. 2 Analysie on the effectiveness of the signals used

Related to the occurence of the signals" both verbal and nonverbal" in this

section the writer will analyze deeply the effectiveness of the signals used. The

analysis witl be based on the qpes: Fedbach Turnover Signals, and Bracket Signals.

www.petra.ac.id


zs

42.1 Feedback

As seen in the first part of chapter 4" quite a blg number of feedbacks

appeared. Here we are going to see whether the appearance of those signals is really

effective and can help the students learn. Both verbal and nonverbal feedback

appeared wih be analyzed for their effectiveness separately'

4.2. l.l Verbal Feedbacks

L '100' sr'ONE ELINDRSD'

From the data found. the teacher said the term '100' or 'ONE

HLIND.RED' only four times. It meant to give praise to the students because

the students had answered the teacher's question correct$'

Okay, rekrreng kita mengleng epe??? APA: : :?? .
rRIAn!
wA/
/teroelon remengl4 beltfruit Jenbu' pinea1ph nrnts' nangostetr Btnggrs'

g-s. ttgg"* fungo ulaugal' orangs ieru\ banana pilang' rtrrwberry

strobcrl
f1't ... PtneflPPte??? APa PtneaPPt'e???
ITANAS
(thumh up) Good. llXl!
Orrnge??? (frce crpresr writing for the rnrwer)
JERIIK
Good! 100. lOq. lq (toa[ grsup) lremudiau...what is grape??

Through this sequence we Gan see that the teacher uttered '100' in

order to give honour for the students since the students had been realiy

excellent in answerirg the teacher's questiOn. Here- as seen clearlV' this use of

'100' is very ef|ective because then the students always tried to speak flrst

tlran the-others-

Children at kindergarten age really need to get mofe attention than

children at anothef age (Piaget, 1962). Thus, such a sigpal that shows their

performance and credibiltry will motivate them to be shown more.

The use of this signal is exactly what two out of twelve guidelines for

effective signals say. Praise has to be functioned as a reward on the students'

T.

T.
s.
I

$
T.
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performance and provides the students information about their competence

and their performance value (NunarL 1991).

'IfA' or'YES'

similarly with the term '100'. the word 'YES' also uttered in order to

give praise to the student. The word 'YES' uttered as a positive feedbaclq

which shows that the teacher is satisfied with the students' an$wer'

T. Okr5t, setaranS...wtEt is CATI?
S. Kudngl!
T- fYf$ XeanOlc!-*xlsf *:::r r&rle!*??
S. MT]RIDII

MURID!!
T. YqSl Ini lrelompdr rpr??? Diangbt t"ngqp: y!' disngbt t8ngruya

ya...yang bln nr....rgunng wtrt l::r trs::e???

Here we can sge that the word 'YES' or in Indonesian is popular as

'IYA' is very efFective. The strrdents are motivated to speak wen louder and

conectly. The sarne feason of its effectiveness may apply here: the snldents

really like to be praised. In fact, this signal also fulfils the requirement of an

effeCive praise: specifies in particular accomplishment of the students and

shows spontanerty, and other signs of credibility (NunafL 1991).

That's why as you clln see in the table pfesented on the previous

p4ges, this word occur around 8 times. This is a bit more Aequent compared

to the ocqrffence of the word '100'. which is Obviously, also a very effective

feedba€k,

GOOD
.GOOD' as a positive feedback to the students' tu$wer has fulfilled

the requirement of effoctive praise. This signal shows the accomplishment of

the studerrts' achievement, provides information of the sfudents' performance

and credibility. It can keep motivating students to learn as seen in this

example:
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Iyg... Pincapple??? Apa ptneqlple???
NANAS
(thumbs up)) G@D. lfi)!
Orange??? ((frce eqrress writing for the anrwer[
JERIJK
GOOD! 100, 100, f00 (to all *roup) hemudirn...wlat is grage??
Ang5url

Wbat I:::r SEIP?
XAP.AU::L
GOO$-=rLrf i$tr*b??
XER&TAAP=::f

From this sequence, we cao see clearly how the word 'GOOD' can

really perzuade the srudents to answer correctly and speak stridently.

Therefore this word can also be considered as an effective sigral. Here" the

effectiveness of the praise given by the teacher not only because of its

function as a positive Mback but also because it is delivsed systematically.

Yet, the praise Sven by the teachs seems ve,ry spontaneous and is followed

by other signals. which also shows the teacher's praise towards the students'

performance (Nunaq 199 l).

L 'OI(AY'

Unlike the Brevious two words. which appeared quite ofter1 'OKAY'

only apgeared 5 times. This might be caused by the variation that the teacher

warfs to make in guing fedback to her clasis. However, let's see how this

word works in the sequencebelow:

Okav...Areyru rrdy???
(hok wtth rn in.Fkf 'rg frca}
(o) Yei, I rm
,()SA{, Once Agein .A,re you ready???
Yer, I aur

Ard the recoad runner up ir..-..AFA????
(ruintiry)
RABBIT

T.
s
T.

SL
T.
s.

T.
s.
e
s.

T.

s
T.
s.

T.

s
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OKAY
.-Shnd up plea$ ((novilg her handr up end down}
Stand up plees:::e

Here. we can see that the use of the word 'OKAY' actually does not

function ma:rimally, in the sense ttrat it is less effective. fu seen in the first

and second sequence, the teacher gave a fedback to he.r students with the

word 'OKAY' in its order as praise. Praise is expected to be a good motivator

for the students to speak. However, in the sequence one, the strrdents

answered the teacher's talk very apatheticallyl and so did in the sequence two.

eventhough the teacher had said 'OKAY' to praise the students,. the students

still did not listen carefully to the teacher's talh thst the teacher had to repeat

her request twice.

As one of positive fedbacks that is belier/ed to motivate the students.
'OKAY should be a good motivator considufurg it is a sign to the students'

credibility that wtrat they have said is 'OKAY'. The frilure of the use of this

sipal as a backchannel signaf ,1nrhaps. pointed more to the purpose of the

teacher. In the $equences I and I the teacher used this signd in order to get a

full positive reaction from the student instead of encouraging them to speak.

Therefore" the teacher sems to be in a hurry push them to say something

rather than specifies the partiorlars of the acconplishment of each student

{Nunarl 1991}.

Fornrnately, among the 5 signals mentioned this is the first signal

sensed like pushing the studert to speak rather than approachirrg thern. The

teacher, here. really has to change her motivation in order to get a full

accomBlishment in using this signal" otherwisg the students will always feel

like being pushed, later the teacher does not mean so.

5. NGREAT'
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Just like the word 'OKAY', only less number of 'GREAT' appeared in

the classroom. Let's see one sequence out of the three sequences using the

wqrd'GREAT'-

T' ...kemudier.'.whet is graPe??
S. Anggsr!
T. GBF'AT!! Itu rabbit yang kerar y:::a"'

n bbit ANGC{IR!!

(R$bit is ooe of tht grouP'r nrmc)

The existence of the word 'GREAT' here, as well as on the other two

sequ€nces, actually is not effective. As seen in the sequence abovq it is kind

of confusing whether the snrdents later speak louder because of the praise

given or because the teacher verbally asked them to speak louder' Therefore'

it is predictable if the writer later considers that this word. eventhough used as

praise, is not effective at all.

praise can be effective if it fuldls certain reguire'lnents as mentioned in

the guidetines' table. As a comparisoq the table also me'lrtions several reason$

which can cause the graise to become an ineffective one. One out of twelve

reasons mentioned is to show a weak of uniformity that suggest a conditioned

response made with minimal attention' fNunan. l99l). This is what precisely

happens when the teacher utters the word 'GREAT'. The teacher does not

seem to be Bayilg a ma:<imal attention to the whole class and just saying it as

if it were a must to say. As a result, the students do not give her as positive

respond as she expest.

6. IVERY GOOD'
.VERy GOOD'here is the last praise ofpositive Mback. This signal

appears a bit more frequent than the other two previous signals' This word, as

well as the other slgtalq which are considered as praise, part of positive

feedback funaioned to increase the motivation of the students (Nunan' 1991).
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SIilP
suIP
BICICSAW
RICKSAW
wiy cOont! Ilape::t..-XXl--' BERAPA 900???

Scmbilan ra::?
/TIIS

compared to the other two previous signals, the appearurce of the

word 'VERY GOOD' is also less efFective in the sense of motivathg the

$udents to answer. As seen in the sequence abovg the students' even after

havirrg been given praise, stifi feel uncertain about the answer' Of cOurse' this

may be caused by two main reasons. which are: they do not know the answer

and they do know, but they are not c€ftain. However' the function approached

by praise or positive feedback is to give the listener" in this sense' the

studentq to be brave and motivated to say something. Here' if the firnction

goes smoothly, achrally the teactrer does not need to encourage the students to

ans\ rer by sayrng the turnover signals. The students. though do not know the

srutwer. will directly utter something. Thus, the word 'VERY GO'OD' is also

Go*dd€{edle**effecive-

7. 'BAD'

As pointed out eadier, 'BAD' is one example of negative fbedbacks'

while students should have get positive feedback in the form of praise in

order to motivate them to study, here the teacher seems to do the other way

round. Because it is believed, by Sving negative feedbach the teacher will

discourage the students to study. However, let us see how it is goirrg; on in the

classroom observed.

Everybo{v got 100 ((claPPlne hrndD
Iy: : :4 . . .
ty!, cttp Jonr hand.-.yang paling kens siapa???

Okey...one" two, fhree .-.
Clap your hend...
(Clapptng their hend))
Yery goodl! lto Tiger)
Good! (to dog) ((thuhr uP))
Vang ;na itu sie+q tok eu*sk kedengarea???

T.
s-
T-
s.
T.

s.

T.

T+S
T
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S.  Bad. . .Bad. . .
T. Okay,Is-b.a-d-S.a!q.
Rabbit.  ((the chi ldren keep si lent))

As shown by the theory, the use of this negative feedback does give

negative results for the students' performan.e. The teacher's 'negative praise'

orients students to compare themselves with others and thinking about

competing Q.,lunan, 1991). Yet, if the students can take the positive side of the

comparison, they might be motivated to perforn more than the others. On the

contrary, as seen in the sequence, no sfudents of Rabbit's group are, then,

eager to answer or response the teacher's question or utterance. Therefore,

here we can say that this signal is not effective.

4.2.1.2 Nonverbal Feedbacks

l .  Smiling
'smiling' as mentioned earlier, appeared a lot more frequent than the

others. The appearance of this signal may be caused by its effectiveness itself.

However, let's see some examples of part of conversation done with the
'smiling', in order to find out its effectiveness.

Are you READY?
YES, I am
GOOD! ((thumbs up,_gm.diqd)
[Move to the frontl
Stand Up, please!
Stand Up, please!

Iya, pineapple?? ? Apa pineapple???
NANAS
((thumbs up, smilins)) Good. 100
Orange??? (expression: waiting for an answer)
Jeruk
Good! 100, 100, 100 (Grnj!!ing, pointing to all group)) kemudian...what is
grape??

Ya...what i::s BIRD???
Burunggg. . .
PINTAR... (Gtni!!gS, writing 100 for all groups))
What i::s person?

T.
s.
T.

T.
S.

T.
S.
T.

s.
T.

T.
S.
T.
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S. ORANG!

From these examples we can see that the teacher smiled to the

responds the stgderrts' made. It can appear to respond to any kind of things'

All these three pafts of conversation show that the teacher smiled to show her

satisfaction as well as one way to enggurage the student to spealq to motivate

them to learn morg and of coursq to give them warmth. Smile shows

understanding. Batient. satisfaction and an scceptance ofothers' behaviour'

From the observation done" as you can see through the transcription'

&e teacber smiled a lot in order to show all cla$sification sf 'smild' And as

the observation proved that the use of 'smile' is really effective in learning the

students as well as helping them study. By smiling; the teacher can keep

encouragiqg tlre students to say something. By smiling the teacher keeps her

students feelitg safe. eventhotrglr, perhaps they have said something wrong;

Moreover, by smiling, the teacher is trying to show her students that

everything is okay and that they are doinggoodl whatsoeve'r.

Ndding

In some settings, people will nod theif head to show their

understandtqg and satisfaction. In the classroom observed' the teacher does

nod her head somehow. Only two times the teacher nods her head' Here we

can see whether the signals given by the teacher are effective or not'

.Aym,.. banglrunYa diatur Yaaa..
(Pointing at one trea)) Ayoo-..pindahh...
iLfeurclnnrenleiqn Oi*tel disetesaikrn y::a...(Gg4!digg, rnd smlling )
(look at a book) Afieu?

This action of nodding indicates that the *udents are doing the right

thiry" and that the teacher is satisfied with their action. This indicate that the

teacher wants tO catch the student$' awarene$s and create her image as a

patient and understandable teacher.
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Howevet the students may not notice this signal since they are kind of

busy with themselves, and most of the time the nonverbal signals used by the

teacher. besides smile and intonatioq are not really caught up by them.

Therefore. the writer might say that this signal is not that effective.

Facial Exprcssion

As well as nodding; facial expression does not a get special attention

dealug with its position as a feedback. However, here we oan see that the

students responses towards this signal.

Okay...Are you rc.rdy??
((posting her face ln the front cheertuD)
(o) Yer, I un
Ohay, OnceAgein Areyou RBADY???
((*ee@,ttnil@)
Yeq I rm

Facial erxgression is said to be somethirg very important in

communication People can feel the sense of your existence only by seeing

your facial expression. As children at the kindergarten age" the students,

somehow- really pay attention to the way the teacher expresses whenever they

sre sayrng something. As seen in this sequencei the students happened to pay

more attention to the teacher's expression. That can be seen very clearly that

the studerrt$ answer the teacher louder when they see the teacher's cheerfi,rl

expression. Thereforg here. the use ofthe facial expression can be considered

ef[ective.

Thumbs Up

Similar to 'nodding' and 'facial expression'" 'thumbs up'" which the

teacher did quite ofteq atrected the studerrts' performance a lot. Most of the

time, the students need praises as responds to their performance. This is what

the teacher was trying to do by giving them 'thumbs up'.

T.

s-
T.

s
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Iya, pineapple??? Apr pineapplc???
NANAS
GbclEEs-cD Good. 100
Onnge??? (waitlng for the enrwer)
JERUK

Studeots nesd ths teac'her's evidence that shows her satisfaction
towards their perfonnsnce. Thumbs up. herer can be considered as the
teacher's prove- As the e,ffective praise function" this signat really motivates
the students instead of trailirrg them. Therefore, ttris signal can be considered
as an effective sigpal.

Besides, the appearance of this signals that is delivered contingently,
combined with the other two signals ('Good', '100') is also one of good ways
to deliver effective praise.

5* Intouation

Intonation here is related to high and low of the voice produced by the
teacher. Intonation as well as 'smiling' and 'thumbs up' are actually very
effective nonverbal signals. They really can show the students how and what
the teacher is up to at thst momer$. Intonation as feedback shows the students
whether the teacher is praisingl them. yelling towards them as dissatisfaction
towards therq encouragirg them to speak or even if the teacher is playfurg

with thenr. Thereforg if the teacher uses this signals carefully and effectively,
it can aaually be a more effective $lgnal.

Intonation also plays a greet role as a nonverbal backchannel $lgnal.
Intonatioq actually, can be noticed very easily in one sequence of
conversation. However, it is difrcult somehow to notice what intention does
the teacher have in usirg the intonation. Here, through some exarnples as
quoted from the transcripion we will see intonation as used in order to fulfil
its function as a backctrannel signals and see how effective it is.

T. Okay...Arc you rerrly??
_ ((pctingher face in the fron( cheerfut))
S. (o) Yes, I am

T.
s
T.

s.
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Okay, Once Again. Ane you READY???
(cheerlirl, rnriler. watting fot aurwer erpression))
yEs, rAM

oIroy,SIASDJ,E-ELEA$EI
STAIID IJP, PLEASE!
{rIENT[{}N PIJAS{I
Alru.!ffloNPLEASE!

Here, as seen in both sequences above, intonation plays a gfeet role in

directing the students to what to do or to say. When the teacher says

something in high intonation- the students also response to the teacher with a

high intonation. It merurs that the students can get the teacher's point of saying

something in a dilfferent intonation as exemplified bdore. Therefore through

these examples, the writer can say that intonatiorL as said on the theorieq is a

very effective signal.

Yet, while the seguences above can show how eff[ective the intonation

is, the contrary implementation shows in the other seguence using intonation.

Yesr---
Okry. . . rudah. . . ?? Do you find it??? Sudch ketomu??? (wendering aruund the
clrrrroom)) Okey, sekarrng Htr bacr dulu yr...repert tfter mc...
TRANSFORTATTON...
Trrrslnrtatlou
Lho... Tedfo rendiri... okrl gNf^ IWO. TIIREF...
TRANSPORTATION

This example above shows the ineffectiv€ness of the use of intonation.

When the teacher utters the first underlined word, she got no respond from the

students, Still, it became more ineffective due to the concentration of the

students" which is not complete to the teacher yet, since they are still busy

with their book, While in the s€cond underlined word, after complaining

about the student$' respond, the teacher then got a respond from thern.

This is somehow confusing to decide whether, here, thq students

attention and respond" are caused mainly by the intonation or teacher's

utterance. However, if the writer observes carefully and takes a look at other

sequences on the classroorn- both thirgs: intonation and the utterance| affect

T.

s
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the students in responding. Therefore the writer still can say that intonation is

a ver]r effective srgnal.

4,2.2Turnover Signals

As well as backchannel signals" there are also a lot of turnover signals havfug

been found in the classroom observed by the writer. The big number of its occurrence

can be seen in table 3 and table 4 shown on the previous pages. Turnover signals are

signals given by the teacher in order to encourrye the stude'lrts to do the mos

important thkg in learnin* lansuqge: speakirrg

4.2.2.1 Verbal Tumovcr Signrls

.YES'

The verbal signals 'YES' also appear as backchannel signals.

Howeve,r, unlike backchannel signals, here the function of this verbal signal is

mainly to encourag:e the studerrts to answer or respond to the teaclpr's

uttefan@.

Dersrrt*-
Yrng paling pelu npa???
MOBIL...I(APAL...BSCAK....
YES?? ...Rick??? RICK???
rucK,stw!!!

Only one signal of 'YES' is used as a verbal turnover signals. From

the classroom observed, the writer can say that the less occurrence of this

signat is not because of its ineffectiveness but rather to the choice of words of

the teacher, since rnost of the timcs the teacher chose to use other words

dirrctly related to the subject or she assumed a lot more attractive than.iust
'YES'. These kinds ofwodswill be explained lata.

T.
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2. ,0KAY?'

'Okay' as turnover signal uttered by the teacher as a request of

compromise for her explanation that signals the students in order to show their

respond. This idea may have encouraged the students to react towards the

teacher.

N&i90
Mulaiya...Q$$$?
OKAYT!
Okey...Are you ready???

Herq as you can see clearlS lokay' functioned tls I compromising

assertion of the teacher to her previous statement. The teacher asks for a

compromise from her students by sayrng the word 'okay' which absolutely

need a return respond. Predictably- the teacher does get & counter from the

students that therefore this slgnal can be said as an effective turnover signal.

3. NAPA?'

The word 'APA?' here is intentionally transcribed in Indonesian, since

it rnight cflr$e a different meaning in Errglish. There af,e around ten sequences

of 'APA?' in the classroom as turnover signals. Here we see some of the

sequences.

Okry, itu had ratu
(the childron lrccp rltentD
Okey, rekereq klte menguhng apa?? APA| : : ???
(No respondr))
FRUTT!t

Tnnsportation kin-kira rpr??? Kdo sudah tau da krpd' adr bemh rda
EobiL-AP#:??! XI**-KRA Al.Lr?tt *PA*:???
((Keep ril,ent)}
Ada motor...brrrti arfi41rr tnnrportetion itu kire.klrr rpl??? APA;??
AP&:???

A
T.
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Based on fwo sequences emergrng 'APA?' as turnover s4Fal abovg

the writer can conclude that this signal does not fulfil its maximal function. As

a turnover signal, a signal should make the responder feel encouraged and free

to take an action toward the prwious utterance. However. these two sequences

above show how the signal 'APA?'. even uttered in a high intonation and

speak out for over twice, cannot even encourage the students to give any

respond to the teacher. This is actually not surprisirg if wg theq take a look

at the context. The students here may not glve aoy responds because they do

not know the answer yet. They $ill have doubt about their answer. Thereforg

eventhough the teacher tries as hard as she can, signslling the students to

Bnswer using the word 'APA?', the sardents still have no word to say.

Yet out of the contextt this signal can be considerd as an ine,ffective turnover

srgnal for it cannot fulfil its function as a turnover slgnal.

4, 'READY?' or'ARE YOU READY?'

This is another turnover signal that also appeared quite a lot in the

classroom. The sigrral 'READY?' or "ARE YOU READY?' most of the time

eppears when the teacher is about to give an oral quiz to the students. These

signals utterd to check the students readiness.

Ayo::...ths loudert ir tigen Yang paling kenr itrr dgerlho yr:- f,ebNnqyelnl-
mmr::??
(ncver to the beck) Arc you rerdli?
Ye{eu.
GOOD. (thnnbr up)

Senurnyu rdr 3 yr...rpr::?? I}rg, tiger, rrbblt... Are pu nlrdy?? Sudah
siep::???
ARE YOUREADY???
Ysr, IAM

Clo* your bmk pleare...dttutup bu}unyrm...dltutup scbenter. Clore lour
bool plore... (ge*rring tike ctocing the bookD Nilainya
ditrmbah....ryo: :...nlldnyr dttrmb&hh....
Tcnirng r1n::???? TrauBortetion.... AnE YOU READY???
YES, IAM

s.
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The appearance of this sigpal is just more or less as much as the

previous signal. However" the turnover signal used this dme can be said more

effective than the other previous signals used. It can be seen through the

sequences above. In all three sequences-. the students response to the teacher's

'ARE YOU READY?' by sayrng'YES, I AM'. Now, there are two points that

have to be explained further. First, the teacher had taught the students to say

'YES, I AM' whenever the teacher said 'ARE YOU READY?'. It can be

shown from the sequence two. when the teacher said the sentence not quite

aloud and thon in Indonesian. The students did not gve any quick respond'

However" when the teacher then said it in a quite high intonation and in a

compromising rhyme, the students directly answered 'YES, I AM''

Second, condition number one mav apply just if the students really understood

what the teacher wished for. It can be seen in the sequence which happened

afterward.

T,senuanyaedr3ya' . -apa??Dqt iger , rabbiL"Areyouready??$udah
riap??
*BYOIIR&IJ}Y???

S- Yeql'Atrd.
T. OlEy' sekarang..,what ic CAT.|?
$ Kucing!!

On the sequence abovg we can see that to grove their readiness, the

students did answer the teacher's question correctly. meanfurg the 'YES" I

Am' they uttered really stood for their understanding.

Yet. the two senses of the sentence uttered by the snrdents to respond to the

tea€hGf's'ARE YOU READY?' howsoever have *lown the effe*iveness of

this signal.

Cutting Sentence

Cutting sentence here means the action done by teacher by cutting the

sentence or word she uttered in order to signal the students to continue it'

6f
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T- OktS itu bad latu
(the children keeP silent)
iika;v. sekareng kita lnengulang apa??? {PA???

S. (No rerponds)
FR{IIT!!

T WA-..
T+S. /termelon rslla*fr, bettftuif iauahu pinmpph rmrq na4orten nangir'

grape unggur. Mugo mrrngga' orung€ jeru\ buuna pirug' rtruwberry

stlawberry.

Adl motor"..bmrti rtinyr tranrportrtion itu kira-kira apa??? APA??
AP ??? {.ng??? tNC??? ALAI3I{g3??
IKUTANII!

VERY GOODT! Depcttt---Nine Eundred." BERAPA NINE HUNDRSD??
$enbilan R.{..??
ITT}S
Sembilan ratus.... GTOOD!
s"L"*"g frgsr. Dl rane dapat sembilen nturlhoyea.--'F[Tls tiger lebih

b"Srt G. IiLprt oo* thousind...benp$ one thouornd??? SFRI""'
IBIJAIIIU.*.

The three sequences above show how this signal functioned usefully

and pracCically. Most students were children at the ages of 4-5 years old who

tended to be followers of the teacher fPiaget, 1962). Therefore, the teacher, as

the one who understand this theory better than others, must apply it in the

classroorn The sequences above show the understanding and the application

of the theOry by the teacher. As you c8n sgg' in all three sequences' the

students semed to be waiting for the teacher to say something first in order to

guide them into the answer. The teacher realized what the students' call for'

and consequently the teacher did provide clues for them by sayilg a half-first

word of the words required.

6. Questioning

Questioning here means to give a question as a sigal to the students

in order to answer the teacher. It is considered as one of turnover signals since

it functioned to signal the students that it is now their turn to speak'

T.
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As the writer observed the classroom. it was something natural that a lot of

'QUSTIONING' happen as you can see in these some se4luences below.

Iya... Srln,|rv ha{ aoa???
Minggu!!
((thunbs u;r to alt rtudents) Rabbitnyayang ndnl dengrrya"'
}{II{GIGU!
Fridev be4 roa??
(.(cleanlng fhe boardD

Trger (o) Jumat
g SENIN
T. Scnin?? (Thc tcachcr is unfure))
T. Jumat...(thumbs uP to Titger)

lfilll Whrt is Wednedar4?
S- RABUI!

Okry, wkarEng...EhtgAgAE??
Kucing!!
IyAll Kemudian...what is::: student??
!flinD!t
MI]RIDI!
YES! lni kelompolr ape??? Diangkat tsngarrysJ"t' distrgkat tangennya
ya...yeng bira ym.... sekarang, whlt is: : : tre: le???
PiOIIOI\I!

As mentioned earlier" guestioning means to provoke the students to

react towards the teacher. The two sequences here show this meaning really

clearly. Both in the seguence one or two, the teacher questroned the sfudents

for over two times. As seen noticeably, this signal can really provoke the

student$ to speak up. In the classroom observed, the teacher did really a lot of

questionings. It happened because the teacher already knows how fantastic

this signal is. Thus. the writer considered this sigpal as one of the most

effective signals.

4.2.72 Nonverbrl Turnover Signals

l. Facial expression

As a nonverbal turnover signal facial expression calr play a big role in

slgnalling a turn to the students, since face expression can present what

T
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someone intends to say or does. Howevef. in the classroom observe( this

condition did not apply in sush conditions.

2.

T.

s.
T.

s.

This squence shows how the students used their ear more than their

eyes. Students did not give a fast respond and satisfy arswer eventhough the

teacher had posted her face mofe to the front and expressed so cleady that she

was waiting for the students' answer-

Yes. the students Save a good respond at last. but the writer m&y say that that

respond uttered not because oftheir attention to the teacher's expression but

rather to the teacher's last sentence, which was voiced in a quite high

iatoaatba

Sniling

As well as facial exprcssiorl smililg &s tumover signst does not fulfiI

its maximum purpose. Supposedly, smiling ctltl encouragle the snrdents to say

something. like how it worts very effectively as a backchannel signal'

Nevertheless, as seen the s€quence in the previous signal. smiling'cannot do

anything' to persuade the students to be more active'

Pointing

Pointing as turnover signal only appeared rwice. It functioned more to

he$ other signats that were uttered by the teachef. For sure. it is kind of hard

to find out if this si$al appearswithout arry other signal'

T. And the second nunner up lr.....APA????
(pointing to the Rabblt)

RabbiL RABBIT

Okay...Arcyou rerdy??
(portingher fecc ln thc fronf cheerful)
(o) Yer, I rm
Okay, Once Again Are You AEADY???
(checrful smileq rriting for anrwer erprcsrion)
YES.I"AI}I

3.
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The sequence above shows how dependent this stglal is. It is kind of

impossible to just point to one point without clariffing its purpose, that is why

the writer concluded that this signal will not be an effective signal if it

appeared alone. However, though in the classroom observed this signal only

appeared fwice, the writer can say that this is a quite efFective signal if it is

used in combination with other signals. As seen in the sequenc.e. this signal is

used in combirtation with the word 'APA?' which is voiced in a high

intonation However, by pointing out to one particular gfoup. the students,

especially the members of the group realize. that it is thenr, who are hoped to

speak.

4. Intouation

Intonation as nonverbal turnovgr signal happened in almost every

.CUTTING SENTENCE' and 'ARE YOU READY?'� signals. In applying

these signals. the teacher most of the time had to raise her voice very high.

VERY GOOD! ! Dtpettt...Mne Eundred... BERAPA NINE III}NIIRED??
Senbilan R4,..??
/TUS
Seabilennse-,-COOD!
Sekrnng Tilgcr. Di sanu rhpet rcmbilan ratur lho yu...S"{rytg tigcr lebih

b.gut lep Dapet one thousand...berspa ooe thourand??? SERI""'
/3uutnru....

On the sequence above, the teac,her rose her voice whenever she cut

her sentence. This might have happened to push the students to continue her

sentence. By dorng so. the teacher would get the attention from the students as

well as remind thEm to speak clearly as the teacher did.

This atso happened to the condition when 'ARE YOU READY' s[gnal was

used. Most of the time, the teacher should raise her voice whenever she would

say that signal to get the students' attention and to encourage them to answer

the teacher as loud as the teacher did.

T.

s.
T"

www.petra.ac.id


44

As a result, as seen in the sequencq the students fulfilled the teacher's

idea by using intonation as one verbal turnover signal by answering the

teacher as loudly and clearly as the teacher did to them. The worth of the use

of intonation causes this signal to become one of the very effective nonverbal

turnover signals.

4.2.3 Bracket Signals

A bit different from backchannel sfunals and turnover signal which function

to encourage students to speak or responser bracket channel functions to get back the

attention from the students to the teacher" whenever side sequence happened. Side

sequence is an inserted sequencg which is out of the blue, appears in one sequence.

The subject of this sequence could be somethirg related to the conversation before

which could be an adding or somefhing that has nothing to do with the main zubject

or lve call it distraction. Noq bracket signal is a signal that signals the students that

the teacher is going; to continue the main zubject explained before the side seguence

trappened. Therefore, the occurrence of this sftnal will depend on that of side

sequence.

4.2.3.1 Verbal Brucket Signals

1. 'OKAY'

students at kindergarten age 8re very easy to lose their concentration (Piaget

1962). In the classroom observed. the writer crur see that actualiy this theory can be

hardly true. Though the teacher understands how to avoid tlis problem which is

caused by the side sequence, students are somehow" naturally, still experienced it.

One of the approaches used by the teacher in gathering her class atmosphere back to

her whenever it happened is by saytry'OKAY'.

Good (iempo$
Rsa....,l!! ((ook at Reza)
Nde lfil lhoya---..
((St*ven slt on the tuble))
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((the teuchcr come nfter him) Sit down, pleare!!!
(the teacher go back to in front of the clrus))
OKAY, Good Morning.
Good Moning,

CAT..
Kucinoqil...
Kemudien .,.riapa yang bira dap-t 1fi1...
(Rera rit on the teble) Sit down pleare...
OKAY! Once more, rckdi lugi....kcmudian riapa ynng muih ingat drprt
100..-rya sekali lagi.
Tree...
Tree

'OKAY' is the only verbal bracket sipal used by the teacher in the

classroom observed, while actually there are a lot of bracket signals that can

be used in the classroom condition. This may happen because the teacher

actually does not reatly care for the signals she uses or she does not know

another kind of bracket signals. Looking at the squences above, it is kind of

hard to decide which of the reason is possible or perhaps, both are possible.

However, if the writer observed further, the teacher does not use other kind of

bracket signals because the students actually do not really pay attention to the

signal used. As long as it is voiced in a quite high intonation and easy to

understand, then the students will gve an attention to the teacher. The

sequences show horv the signal 'OKAY' ma:<imally functions as an'attention

getter' of the teacher. It makes the teacher use only this signal" for

unquestionable effectiveness.

4.2.3.2 Nonverbal Bracket Sigtrsls

1. Intonation

A$ its functions as nonverbal backchannel signals and turnover

signals. intonation really helps the teacher a lot in fd-backing the students as

well as encouraging the students to Ens\trer the teacher's question. This is

what also happened when intonation ocorpied its role as a nonverbal bracket

signal.

T.
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Good (iempol)
Reza.....!!l t(took at Rezr))
Nda Ifillhoya.....
({Steven rit on the table))
((the teacher come afser him)) Sit down, plerse!!!
(the teacter go back to in front of the class)
OKAY, GoodMorning
Good Mondng

The seguence above shows how the signailoKAy' is voiced in a high
intonation. As stated in the previous explanation of the signal .oKAy',

intonation still ocarpies a very big function in order to get an attention from
the snrdents. Most of the time. the students give direct reaction towards
signals voiced in a higlr intonation instead of the choice ofverbal sipal.

L Hand Clapp

As well as intonatioq 'clappurg hand' can also function as an attention

Setter. It seems to be a very simple action but since it is somethirrguncommon
in the middle of the classroom discourse" it is assumed to be able get the

attention &on the studeots

ITIOTO8BIKE
}{nts{Sib
to one child; rduhhfi, lni siapa kok sleepy??? Are you jeepy??
OKAY (claps her hands))... rrotorbike...
Motothike
r&}TO*BIXf,
MOTORBIKE

The seguence above shows how the teacher zuddenly claps her hands

in order to get the students' attention back to her. It is guite predictable that
the teacher; therl will get the students affention to her, since 'clapping hand' is
something uncorrrmon done by the teacher except to praise the students.

There,fore, it can also be considered as one of the effective nonverbal bracket

signals.
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